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Overview 
This document contains information specific to the course. For general information on PLS 

Classes including our academic integrity policy and more, please visit this URL: 

PLSClasses.com/our-courses/syllabi. 

Course Description  
Social-Emotional Learning: Essential to Student Success is a 3-credit hour course that focuses on 

the importance of integrating social-emotional learning in the classroom to foster skills that 

support success. Participants explore seven social-emotional competencies: self-awareness, 

self-management, self-care, responsible decision-making, social-awareness, relationship skills, 

and social-sensing, along with their corresponding components that focus on topics such as 

emotions, strengths, stress management, self-discipline, resilience, mindfulness, visible 

thinking, problem-solving, empathy, perspective-taking, communication, teamwork, social 

justice, and global citizenship to name a few. Classroom-applicable strategies and activities for 

establishing a social-emotional classroom culture and fostering each of the social-emotional 

competencies are modeled so that educators can maximize students’ learning, personal 

growth, and success. The course also addresses the compelling whys for social-emotional 

learning and delves into trauma-informed teaching and the corresponding SEL interventions. 

Course Materials 
For on-site and remote learning courses, each participant will receive a folder of materials along 

with access to digital materials. Upon registration, participants may choose to receive a printed 

participant manual in addition to the digital version.  

Participants will receive access to digital materials prior to the first day of class. For remote 

learning classes, printed materials will be sent to the participant’s provided address. For on-site 

classes, printed materials will be distributed on the first day of class. 

Online class materials will be accessible through the learning management system (LMS).  
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Course Outcomes  
Upon completion of this class, the learner will be able to:  

1. Evaluate course-related, research-based literature and resources, express opinions, and 

make correlations to the classroom and teacher practice. 

2. Expand expertise and enhance teacher practice by researching, engaging in, and sharing 

methods, strategies, and activities related to the developing executive function skills. 

3. Apply course concepts by reflecting on teaching and making correlations to the classroom 

and teacher practice. 

4. Establish a classroom culture that supports social-emotional learning. 

5. Incorporate strategies and activities into the curriculum that develop self-awareness and 

self-management. 

6. Incorporate strategies and activities into the curriculum that develop responsible 

decision-making. 

7. Incorporate strategies and activities into the curriculum that develop social-awareness 

and relationship skills. 

8. Design social-emotional learning activities that model self-care, develop social-sensing, 

and support trauma-informed teaching. 
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Course Topical Outline  

 List of Concepts 

Section 1: 
Social- 
Emotional 
Learning  

Welcome and introduction to the course; community of learners and 

introductions; section overview, guiding question, and research excerpts; 

SEL competencies of: self-awareness, self-management, self-care, 

responsible decision-making, social awareness, relationship skills, and 

social-sensing and corresponding components of each; social-emotional 

skills students exhibit and lack; the social-emotional crisis; compelling 

whys; research that supports integrating social-emotional learning  into 

the curriculum;  self-assessment  of one’s personal and professional 

social-emotional competencies; ways to model appropriate social-

emotional skills; relevant strategies for the classroom; reflect on content 

learned and make correlations to the classroom and teacher practice; 

complete an assessment that requires reflective practice; complete an 

assessment that requires the research and review of educational 

literature that correlates to social-emotional learning. 
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Section 2: 
Classroom 
Culture 

Section overview, guiding question, and research excerpts; elements of a 

social-emotional classroom culture: a diverse community of learners, the 

physical environment, the social-emotional environment, the learning 

environment, and explicit teaching; strategies and activities that establish, 

teach, and support the elements of a social-emotional classroom culture; 

diversity, classroom operations, social-emotional guidelines, a culture of 

kindness, positive mindset, self-efficacy, and explicitly teaching “how-to”; 

relevant strategies for the classroom; reflect on content learned and make 

correlations to the classroom and teacher practice; complete an 

assessment that requires research of methods, strategies, and activities 

that expand expertise; complete an assessment that develops a plan for 

establishing an effective social-emotional classroom culture. 

Section 3: Self-
Awareness 

Section overview, guiding question, and research excerpts; self-awareness 

and corresponding components; why self-awareness matters, mega 

moments in one’s life; strategies and activities that support: 1) identifying 

shades of emotions; 2) recognizing strengths and virtues; 3) exhibiting 

self-confidence and self-efficacy: grit, permitting mistakes; 4) regulating 

positive and negative self-talk; 5) fostering accurate self-perception: 

identifying appropriate role models; relevant  strategies for  the 

classroom;  reflect on content learned and make correlations to the 

classroom and teacher practice; complete an assessment that 

incorporates an activity into the curriculum that develops self-awareness 

in students. 
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Section 4: Self-
Management 

Section overview, guiding question, and research excerpts; self-

management and corresponding components; aggravating student 

behaviors; strategies and activities that support: 1) goal-setting: 

establishing goals, plan of action; 2) stress management: sources of stress, 

coping strategies; 3) organizational skills; 4) self-motivation: areas of 

interest; 5) self-discipline and self-control: Study the Situation, tips to 

enhance self-discipline; relevant strategies for the classroom; reflect on 

content learned and make correlations to the classroom and teacher 

practice; complete an assessment that incorporates an activity into the 

curriculum that develops self-management in students. 

Section 5: Self-
Care 

Section 5: Self-Care Section overview, guiding question, and research 

excerpts; self-care and corresponding components; why self-care is 

important; strategies and activities that support: 1) happiness: negativity 

bias; cognitive restructuring; sustaining happiness through life-long 

learning, variety, and gratitude; subject-oriented happiness activities for 

the classroom; 2) resilience: resilience busters, qualities of self-

responsibility; 3) finding your purpose: knowing who you are and what 

you love to do;  4) mindfulness: tips for teacher mindfulness, student 

mindfulness exercises; relevant strategies for use in the classroom; reflect 

on content learned and make correlations to the classroom and teacher 

practice; complete a synthesis assessment that incorporates an activity 

into the curriculum that models social-emotional learning, self-care, and 

mindfulness. 
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Section 6: 
Responsible 
Decision- 
Making 

Section overview, guiding question, and research excerpts; responsible 

decision-making and corresponding components; various types of 

thinking; explore strategies and activities that   support: 1) thinking: 

utilizing thinking routines focused on insights, opinions, application; 

questioning, make thinking visible in the classroom; 2) investigating: 

discernment, confirmation bias, supporting opinions with facts and 

examples; 3) problem-solving: identify the problem, choices, 

consequences, making  informed  decisions; 4) reflective practice: 

evaluating results of decisions made, insights gained, making better 

decisions next time; relevant strategies for the classroom; reflect on 

content learned and make correlations to the classroom and teacher 

practice; complete an assessment that incorporates an activity into the 

curriculum that requires responsible decision-making, reflective practice, 

and makes thinking visible. 

Section 7: 
Social-
Awareness 

Section overview, guiding question, and research excerpts; social-

awareness and corresponding components; examples of stereotypes; 

explore strategies and activities that support: 1) embracing diversity: 

connecting to and sharing family culture and traditions; 2) empathy: four 

elements of empathy, empathy pitfalls, interpreting body language,  

expressing empathy; 3) social and ethical norms: the difference among 

folkways, mores, taboos, and  laws, evolution of certain social and ethical 

norms; 4) perspective-taking: countering tribalism, thinking routines: step 

inside and circle of viewpoints; relevant strategies for the classroom; 

reflect on content learned and make correlations to the classroom and 

teacher practice; complete an assessment that incorporates an activity 

into the curriculum that develops social-awareness in students. 
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Section 8: 
Relationship 
Skills 

Section 8: Relationship Skills Section overview, guiding question, and 

research excerpts; relationship skills and corresponding components; 

groups, teams, and team identity; strategies and activities that support: 1) 

developing relationships: centers on a) peer relationships; b) listening, 

voice volume, and proximity; c) conversation skills, two-way 

conversations, and conversation blockers; d) maintaining relationships 

though relationship skills, healthy boundaries,  countering  peer  pressure;  

2) social engagement: 

centers on a) social guidelines, classroom jobs, and group roles and 

responsibilities; b) social media and social media pitfalls; 3) 

communication: a) instructional communication strategies: think-pair-

share, traverse talk, brainstorming, question storming, talking stick, 

conversation station, group discussion, group/team consensus; b) CIA 

Model: team communication obstacles, task obstacles; 4) teamwork: 

effective teamwork, assessing teamwork, teamwork problem-solving 

activity; relevant strategies for the classroom; reflect on content learned 

and make correlations to the classroom and teacher practice; complete an 

assessment that incorporates an activity into the curriculum that develops 

relationship skills in students. 
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Section 9: 
Social-Sensing 

Section overview, guiding question, and research excerpts; social-sensing 

and corresponding components; analyze one’s social standing; explore 

strategies and activities that support: 1) social justice: rights, social 

change, graphic advocacy; 2) social contributions: service learning in the 

curriculum; 3) global citizenship: innovation; relevant strategies for the 

classroom; reflect on content learned and make correlations to the 

classroom and teacher practice; complete a synthesis assessment that 

incorporates an activity into the curriculum that models social-emotional 

learning and social-sensing of a broader perspective; expand expertise and 

enhance teacher practice in a networking exchange of methods, 

strategies, and activities. 

Section 10: 
Trauma- 
Informed 
Teaching  

Section overview, objectives, and research excerpts; trauma-informed 

teaching; impacts of trauma: body development and observations, brain 

development and observations, emotions and observations, and behavior 

and observations; trauma evident in mega moments map; trauma-

informed approach to learning: TIA 1–Classroom-based strategies for 

recognizing and supporting students with trauma, TIA 2: Create a trauma-

sensitive classroom environment, TIA 3: Create a trauma-sensitive 

behavior management plan, TIA 4: Develop respectful classroom 

relationships, TIA 5: Promote social skills and deescalate overreactions, 

TIA 6: Utilize trauma-informed instructional strategies; complete a 

synthesis assessment that involves peer-teaching each trauma-informed 

approach to learning and appropriate SEL interventions; relevant 

strategies for the classroom; reflect on content learned and make 

correlations to the classroom and teacher practice; reflect and share the 

impact of social-emotional learning on one’s classroom and teacher 

practice. 
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Course Portfolio Assessments 
Correlations to Course Outcomes and Institutional Outcomes 

Throughout the course, participants complete a Course Portfolio which includes a 

multicomponent Action Research Project comprised of several Action Research Assessments, as 

well as multiple Application Assessments aligned to Course Outcomes. The Action Research 

Assessments comprise 50% of the final grade and the Application Assessments comprise the 

other 50% of the final grade in accordance with the Course Portfolio Assessments table shown 

here. Grades are assigned in accordance with the criteria for each corresponding rubric. 

Course Portfolio Pts. Correlations to Course Outcomes 

Assessment 1: Resource Reviews  30 Outcome 1 

Assessment 2: Expanding Expertise 35 Outcome 2 

Assessment 3: Mindful Reflection 20 Outcome 3 

Assessment 4: Classroom Culture 20 Outcome 4 

Assessment 5: Social-Emotional Learning-Self 20 Outcome 5 

Assessment 6: Responsible Decision-Making 20 Outcome 6  

Assessment 7: Social-Emotional Learning- Social 20 Outcome 7 

Assessment 8: Designing Social- Emotional 
Learning  35 Outcome 8 

Action Research Assessments Total 100  

Application Assessments Total 100  

Course Portfolio Total 200  

Virtual Classroom and Reflection/ Discussion 
Forum {REMOTE LEARNING ONLY} TBD Outcome 3 

Supplemental Assessment 1:  [20] Outcome 5, 6, 8 

Supplemental Assessment 2:  [20] Outcome 6, 7, 8 
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Final Course Portfolio Total   

 

Bibliography 
Adams, S. R., & Richie, C. (2017). Social emotional learning and English language learning: 

 A review of the literature. INTESOL, 14(1), 77-93. Retrieved from   

 https://journals.iupui.edu/index.php/intesol/article/view/21625 

Alzahrani, M., Alharbi, M., & Alodwani, A. (2019). The effect of social-emotional competence 

 on children academic achievement and behavioral development. International  

 Education Studies 12(12), 141-149. Retrieved from     

 https://files.eric.ed.gov/fulltext/EJ1235885.pdf 

Amran, H. A., & Majid, R. A. (2019). Learning strategies for twice-exceptional students.  

 International Journal of Special Education, 33(4), 954-976. Retrieved from  

 https://files.eric.ed.gov/fulltext/EJ1219411.pdf 

Anderson, E. M., Blitz, L. V., & Saastamoinen, M. (2015). Exploring a school-university  model 

 for professional development with classroom staff: Teaching trauma-informed  

 approaches. School Community Journal, 25(2), 113-134. Retrieved from   

 https://files.eric.ed.gov/fulltext/EJ1085667.pdf 

Astin, A. W., Vogelgesang, L. J., Ikeda, E. K., & Yee, J. A. (2000). How service learning  

 affects students. Higher Education, 144. Retrieved from     

 http://digitalcommons.unomaha.edu/slcehighered/144 

Berard, N., Loutzenhiser, L., Sevigny, P. R., & Alfano, D. P. (2017). Executive function,  social 

 emotional learning, and social competence in school-aged boys with autism  

 spectrum disorder. Canadian Journal of School Psychology, 32(3-4), 265-281.  

 doi:http://dx.doi.org.wilkes.idm.oclc.org/10.1177/0829573517707907 

Beri, N., & Kumar, D. (2018). Predictors of academic resilience among students: A meta- 

 analysis. I-Manager’s Journal on Educational Psychology, 11(4), 37-44. Retrieved  from 

 https://files.eric.ed.gov/fulltext/EJ1184165.pdf 



12 Social Emotional Learning: Essential to Student Success | On Site & Remote Learning 
 

Blanco, M. (2019). State leaders on student wellness. The Journal of the National   

 Association of State Boards of Education 19(1), 30-31. Retrieved from   

 http://www.nasbe.org/wp-content/uploads/2019/01/NASBE-   

 Standard_Jan2019_WEB_FINAL.pdf 

Bradshaw, C. P., & Waasdorp, T. E. (2020). Preventing Bullying in Schools: A Social and  

 Emotional Learning Approach to Prevention and Early Intervention. New York:  

 Norton. 

Bridgeland, J., Bruce, M., & Hariharan, A. (2013). The missing piece: A national teacher  survey 

 on how social and emotional learning can empower children and transform  

 schools. A Report for CASEL. A National Survey on How Social and Emotional  

 Learning Can Empower Children and Transform Schools. Retrieved from   

 https://files.eric.ed.gov/fulltext/ED558068.pdf 

Brunzell, T., Waters, L., & Stokes, H. (2015). Teaching with strengths in trauma-affected  

 students: A new approach to healing and growth in the classroom. American Journal 

 of Orthopsychiatry, 85(1), 3–9. https://doi.org/10.1037/ort0000048 

Collaborative for Academic, Social, and Emotional Learning (CASEL). Retrieved from  

 https://casel.org/what-is-sel/ 

Donaldson, M. (2017). Plutchik’s wheel of emotions (updated). EQ Business/EQ Life. Retrieved 

from 

http://www.uvm.edu/~mjk/013%20Intro%20to%20Wildlife%20Tracking/Plutchik's%20

Wheel%20of%20Emotions%20-%202017%20Update%20_%20Six%20Seconds.pdf  

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. (2011). The  impact 

of enhancing students’ social and emotional learning: A meta-analysis of  school-based 

universal interventions. Child Development, 82, 405-432. Retrieved  from 

https://www.casel.org/wp-content/uploads/2016/08/PDF-3-Durlak-Weissberg-

Dymnicki-Taylor-_-Schellinger-2011-Meta-analysis.pdf 

Effrem, K., & Robbins, J. (2019). Social-emotional learning: K-12 education as new age  nanny 

state. Pioneer Institute, 192. Retrieved from 

https://files.eric.ed.gov/fulltext/ED593789.pdf 



 © 2022 Performance Learning Systems, Inc. 13 
 

Elias, M., Nayman, S., Duffell, J., & Kim, S. (2017). Madam Secretary, help us improve  social-

emotional learning. The Phi Delta Kappan, 98(8), 64-69. Retrieved from 

www.jstor.org/stable/26388230 

Esen-Aygun, H., & Sahin-Taskin, C. (2017). Teachers’ views of social-emotional skills and  their 

perspectives on social-emotional learning programs. Journal of Education and Practice, 

8(7), 205-215. Retrieved from https://eric.ed.gov/?id=EJ1137527 

Fricke, S. A., & Frederick, C. M. (2017). The looking glass self: The impact of explicit self-

 awareness on self-esteem. Inquiries Journal, 9(12). Retrieved from   

 http://www.inquiriesjournal.com/a?id=1711 

Gregory, A., & Fergus, E. (2017). Social and emotional learning and equity in school  

 discipline. Future of Children 27(1), 117-136. Retrieved from    

 https://files.eric.ed.gov/fulltext/EJ1144814.pdf 

Grigoropoulos, J. E. (2020). How can manifesting leadership skills infused with ethos, 

 empathy, and compassion better prepare students to assume leadership roles? 

 International Journal of Progressive Education, 16(1), 54-66. Retrieved from  

 https://files.eric.ed.gov/fulltext/EJ1245093.pdf 

Haymovitz, E., Houseal-Allport, P., Lee, R. S., & Svistova, J. (2018). Exploring the perceived 

 benefits and limitations of a school-based social-emotional learning program: A 

 concept map evaluation. Children & Schools, 40(1), 45–54. https://doi- 

 org.wilkes.idm.oclc.org/10.1093/cs/cdx029 

Hoover, S. A. (2019). Policy and practice for trauma-informed schools. The Journal of the 

 National Association of State Boards of Education 19(1), 25-29. Retrieved from 

 http://www.nasbe.org/wp-content/uploads/2019/01/NASBE-   

 Standard_Jan2019_WEB_FINAL.pdf 

Jones, S., Bailey, R., & Kahn, J. (2019). The science and practice of social and emotional 

 learning: Implications for state policymaking. The Journal of the National Association 

 of State Boards of Education 19(1), 18-24. Retrieved from    

 http://www.nasbe.org/wp-content/uploads/2019/01/NASBE-   

 standard_Jan2019_WEB_FINAL.pdf 



14 Social Emotional Learning: Essential to Student Success | On Site & Remote Learning 
 

Jones, S., Barnes, S. P., Bailey, R., Doolittle, E. J. (2017). Promoting social and emotional 

 competencies in elementary school. Future of Children, 27(1), 49-72. Retrieved from 

 https://files.eric.ed.gov/fulltext/EJ1144815.pdf 

Jones, S., Brush, K., Bailey, R., Brion-Meisels, G., McIntyre, J., Kahn, J., Nelson, B., & Stickle, L. 

(2017). Navigating SEL from the inside out: Looking inside and across 25  leading SEL 

programs: A practical resource for schools and OST providers. Retrieved from 

https://www.wallacefoundation.org/knowledge-center/Documents/Navigating- Social-

and-Emotional-Learning-from-the-Inside-Out.pdf 

Keshav, N. U., Vahabzadeh, A., Abdus-Sabur, R., Huey, K., Salisbury, J. P., Liu, R., & Sahin, 

 N. (2018). Longitudinal socio-emotional learning intervention for autism via smart 

 glasses: Qualitative school teacher descriptions of practicality, usability, and efficacy 

 in general and special education classroom settings. Education Sciences, 8(107). 

 Retrieved from https://files.eric.ed.gov/fulltext/EJ1200794.pdf 

Main, K. (2018). Walking the talk: Enhancing future teachers’ capacity to embed social-

 emotional learning in middle years classrooms. Education Sciences, 8(143).  

 Retrieved from https://files.eric.ed.gov/fulltext/EJ1200509.pdf 

Martinez, L. (2016). Teachers’ voices on social emotional learning: Identifying the conditions 

 that make implementation possible. The International Journal of Emotional Education, 

 8(2), 6-24. Retrieved from https://files.eric.ed.gov/fulltext/EJ1121275.pdf 

McCormick, M. P., Cappella, E., O’Connor, E. E., & McClowry, S. G. (2015). Social-emotional 

 learning and academic achievement: Using causal methods to explore classroom- level 

mechanisms. AERA Open, 1(3), 1–26. Retrieved from    

 https://files.eric.ed.gov/fulltext/EJ1194779.pdf 

A Nation at Hope. (2020). Retrieved from http://nationathope.org/report-from-the-nation/ 

National Center for Educational Statistics. (2016). Indicators of School Crime and Safety:  2016. 

U. S. Department of Education. Retrieved from 

https://nces.ed.gov/pubs2017/2017064.pdf 



 © 2022 Performance Learning Systems, Inc. 15 
 

O’Brien, C. (2016). Happiness and sustainability together at last! Sustainable happiness. 

 Canadian Journal of Education, 36(4), 228-256. Retrieved from    

 https://files.eric.ed.gov/fulltext/EJ1057939.pdf 

O’Connor, R., DeFeyter, J., Carr, A., Luo, J. L., & Romm, H. (2017). A review of the  literature on 

social and emotional learning for students ages 3–8: Characteristics of  effective 

social and emotional learning programs (part 1 of 4). McREL. Retrieved  from 

https://files.eric.ed.gov/fulltext/ED572721.pdf 

Paiva, A. (2019). The importance of trauma-informed schools for maltreated children. BU 

 Journal of Graduate Studies in Education, 11(1), 22-28. Retrieved from  

 https://files.eric.ed.gov/fulltext/EJ1230310.pdf 

Plutchik, R. (2001). The nature of emotions. American Scientist, 89, 344-350. Retrieved  from 

 http://www.emotionalcompetency.com/papers/plutchiknatureofemotions%202001.pdf 

Poulou, M. S. (2017). Students’ emotional and behavioral difficulties: the role of teachers’ 

 social and emotional learning and teacher-student relationships. International  

 Journal of Emotional Education, 9(2), 72-89. Retrieved from    

 https://files.eric.ed.gov/fulltext/EJ1197559.pdf 

Probst, D. (2017). Social media literacy as an IEP intervention for social and emotional 

 learning. Journal of Media Literacy Education, 9(2), 45 - 57. Retrieved from  

 https://files.eric.ed.gov/fulltext/EJ1160478.pdf 

RB-Banks, Y., & Meyer, J. (2017). Childhood trauma in today’s urban classroom. The  

 Journal of Educational Foundations, 30(1-4), 63-75. Retrieved from   

 https://files.eric.ed.gov/fulltext/EJ1173234.pdf 

Reicher, H., & Matischeck-Jauk, M. (2019). Depressive adolescents at risk of social  

 exclusion: The potentials of social-emotional learning in schools. Improving Schools, 

 22(1), 43-54. Retrieved from https://doi.org/10.1177/1365480218763845 

Ross, K. M., & Tolan, P. (2017). Social and emotional learning in adolescence: Testing the 

 CASEL model in a normative sample. Journal of Early Adolescence, 38(8), 1170- 1199. 

Retrieved from https://journals-sagepub-     

 com.wilkes.idm.oclc.org/doi/10.1177/0272431617725198 



16 Social Emotional Learning: Essential to Student Success | On Site & Remote Learning 
 

Ryan, K. (2019). Social-emotional learning: K-12 education as new age nanny state.  

 Forward. Pioneer Institute, 192. Retrieved from      

 https://files.eric.ed.gov/fulltext/ED593789.pdf 

Scherer, E. & West, M. (2019). Mindfulness in the classroom: Learning from a school-based 

 mindfulness intervention. Harvard Center for Education Policy Research. Retrieved 

 from https://www.transformingeducation.org/wp-content/uploads/2019/01/2019-

 BCRC-Mindfulness-Brief.pdf 

Schonert-Reichl, K. A. (2017). Social and emotional learning and teachers. The Future of 

 Children, 27(1), 137-155. Retrieved from www.jstor.org/stable/44219025 

Schrodt, K., Barnes, Z., DeVries, M., Grow, J., Wear, P. (2019). “I notice my feelings:” 

 Exploring mindfulness with 1st graders and their families. Networks: An Online  Journal 

for Teacher Research, 21(2), 2019 retrieved from    

 https://files.eric.ed.gov/fulltext/EJ1224296.pdf 

Schutte, I. W., Kamans, E., Wolfensberger, M. V., & Veugelers, W. (2017). Preparing  

 students for global citizenship. Education Research International. Retrieved from 

 https://doi.org/10.1155/2017/3459631 

Silvia, P. J., & Phillips, A. G. (2013). Self-awareness without awareness? Implicit self- 

 focused attention and behavioral self-regulation. Self and Identity: The Journal of the 

 International Society for Self and Identity, 12(2), 114–127.     

 doi:10.1080/15298868.2011.639550 

Six Seconds. (2020). Plutchik’s wheel of emotions. Retrieved from    

 https://www.6seconds.org/2017/04/27/plutchiks-model-of-emotions/ 

Smith, C., McGovern, G., Larson, R. Hillaker, B., & Peck, S. C. (2020). Preparing youth to  thrive: 

Promising practices for social & emotional learning. Retrieved from  

 https://www.selpractices.org/about 

Smith, C., McGovern, G., Peck, S. C., Larson, R., & Roy, L. (2020). Preparing youth to  thrive: 

Methodology and findings from the SEL challenge. Retrieved from  

 https://www.selpractices.org/resource/preparing-youth-to-thrive-methodology-and-

 findings-from-the-sel-challenge 



 © 2022 Performance Learning Systems, Inc. 17 
 

Soutter, M. (2019). Unintended lessons of SEL programs. Kappan, 100(5), 59-62. Retrieved 

 from https://journals-sagepub-        

 com.wilkes.idm.oclc.org/doi/pdf/10.1177/0031721719827550 

Stoloff, S., Boulanger, M., Lavallée, E., & Glaude-Roy, J. (2020). Teachers’ indicators used 

 to describe professional well-being. Journal of Education and Learning, 9(1), 16-29. 

 Retrieved from https://files.eric.ed.gov/fulltext/EJ1241009.pdf 

Tatter, G. (2019). Teaching social and emotional skills all day. Retrieved from   

 https://www.gse.harvard.edu/news/uk/19/01/teaching-social-and-emotional-skills-

 all-day 

VanAusdal, K. (2019). Collaborative classrooms support social-emotional learning. ASCD 

 Express, 14(22). Retrieved from http://www.ascd.org/ascd-   

 express/vol14/num22/collaborative-classrooms-support-social-emotional- 

 learning.aspx 

Wangaard, D., Elias, M. J., & Fink, K. (2014). Educating the head, heart, and hand for the  21st 

century. SEEN: Southeast Education Network, 16(2), 16-19. 

Washington, E., & Zandvakili, E. (2019). The emotional climate scale: Understanding  

 emotions, context and justice. Journal of Education and Learning, 8(1), 21-28. 

 Retrieved from https://files.eric.ed.gov/fulltext/EJ1202132.pdf 

Webb, L., Carey, J., Villares, E., Wells, C., & Sayer, A. (2014). Results of a randomized 

 controlled trial of student success skills. Society for Research on Educational  

 Effectiveness. Retrieved from https://files.eric.ed.gov/fulltext/ED562995.pdf 

Wicklund, R. A. (1975). Objective self-awareness. Advances in Experimental Social  

 Psychology, 8, 233-75. Retrieved from       

 https://www.sciencedirect.com/science/article/pii/S006526010860252X 

 

Additional Information  
For additional information on PLS Classes including our academic integrity policy and more, 

please visit this URL: PLSClasses.com/our-courses/syllabi. 

 



18 Social Emotional Learning: Essential to Student Success | On Site & Remote Learning 
 

 
 


	Social-Emotional Learning: Essential to Student Success™
	Table of Contents
	Overview
	Course Description
	Course Materials
	Course Outcomes
	Course Topical Outline
	Course Portfolio Assessments
	Bibliography
	Additional Information


