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Overview

This document contains information specific to the course. For general information on PLS
Classes including our academic integrity policy and more, please visit this URL:

PLSClasses.com/our-courses/syllabi.

Course Description

Designing Motivation for All Learners® is a 3-credit hour course that provides educators with
specific strategies for creating a motivating learning experience for students. Participants
explore the various dimensions of motivation, beliefs in ability, and self-efficacy as they analyze
learner orientations and learning preferences. Participants evaluate their strengths as
motivational leaders and assess the qualities of a motivational classroom environment. A
variety of motivational classroom strategies designed to support content and enhance student
motivation are experienced as participants evaluate how educators can positively impact their
students’ desire to learn and support them in becoming confident, self-directed, and successful

learners.

Course Materials

For on-site and remote learning courses, each participant will receive a folder of materials along
with access to digital materials. Upon registration, participants may choose to receive a printed

participant manual in addition to the digital version.

Participants will receive access to digital materials prior to the first day of class. For remote
learning classes, printed materials will be sent to the participant’s provided address. For on-site

classes, printed materials will be distributed on the first day of class.

Online class materials will be accessible through the learning management system (LMS).

Course Outcomes

Upon completion of this class, the learner will be able to:
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1. Evaluate course-related, research-based literature and resources, express opinions, and
make correlations to the classroom and teacher practice.

2. Expand expertise and enhance teacher practice by researching, engaging in, and sharing
methods, strategies, and activities related to motivation.

3. Apply course concepts by reflecting on teaching and making correlations to the classroom
and teacher practice.

4. Develop activities for the classroom that foster positive mindset and beliefs in ability in
students.

5. Construct a learner profile and design interventions to enhance the student’s motivation
and learning.

6. Design a lesson that incorporates keep, share, and give decision-making and utilizes
strategies that model motivational leadership.

7. Design a lesson for the classroom that synthesizes various motivational strategies and
enhances student engagement and learning.

8. Develop support structures for the classroom that provide support between student and

teacher, student and self, and student and student.

Course Topical Outline

List of Concepts

Section 1: Welcome and course overview; motivation activity and introductions;
Overview experience an activity and make correlations to motivation; motivational
hooks and motivational hooks for the classroom; icebreakers and
icebreakers for the classroom; assess prior knowledge; round robin of
major course topics; prior knowledge strategies for the classroom; mind

design reflection; relevant strategies for the classroom; complete a

motivation self-evaluation and reflective motivation profile; develop
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motivational hooks for the classroom; complete an assessment that

requires reflective practice.

Section 2.1: The
Dimensions of
Motivation

Essential question, opening quotes, objectives, and section overview;
interest inventory icebreaker; flexible grouping; research excerpts;
dimensions of motivation: 1) fixed and growth mindset: correlations
between intelligence and motivation; fixed and growth mindset; 2)
attributing success or failure: motivational hook; effort, ability, task
difficulty, and luck; the SUCCESS equation; self-efficacy; 3) analyzing
beliefs in ability: motivational hook, beliefs in ability student profiles,
formative assessment strategy: ticket out the door; complete an
assessment that requires research and review of educational literature;
complete an assessment that requires research of methods, strategies,

and activities that expand expertise.

Section 2.2: The
Dimensions of
Motivation

Design Box 2:
Strategies

Essential question, opening quotes, and section overview; strategies for
affecting beliefs in ability and fostering a growth mindset; growth
mindset article; growth mindset strategies: recognize strengths in self
and others, address areas in need of improvement, change negative self-
talk into positive self-talk, find the positives in negative situations, utilize
positive affirmations; reflective motivation profile; relevant strategies for
the classroom; mind design reflection; complete an assessment that
designs activities for the classroom that foster positive mindset and

beliefs in ability.

Section 3.1: Who

Essential question, opening quotes, section objectives and overview, and

Are Your research excerpts; icebreaker that supports a community of learners;
Learners?
characteristics of the iGeneration and correlations to technology;
strategies for engaging the iGeneration; states of student affect in
learning: fear—attention—comfort—boredom, the zone of proximal
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development, appropriately challenging work utilizing differentiation;

strategies

Section 3.1: Who
Are Your
Learners?

for assessing risk and managing states of affect; learner orientation
behaviors: self-limiting, hesitant, and mastery-oriented; learner
continuum characteristics; choice as a motivation strategy; formative

assessment strategy: poll the class; revisit the essential question.

Section 3.2: Who
Are Your
Learners?

Design Box 2:
Learner Profiles

Essential question, opening quotes, and section overview; Kaleidoscope
Profile;® evaluate sensory style preferences (KTAV), perceptual style
preferences (abstract/concrete), organizational style preferences (global/
sequential), and temperament style preferences (SJ, SP, NT, NF); make
correlations among style preferences and learning strengths and
challenges; multiple intelligences inventory; one’s dominant multiple
intelligences; shape synopsis of one’s dominant intelligence; revisit the

essential question.

Section 3.3: Who
Are Your
Learners?

Design Box 3:
Strategies

Essential question, opening quotes, and section overview; goal-setting
motivational hook; differentiate content, process, and product utilizing a
temperament style choice window and multiple intelligences choice
window; goal setting and SMART goals; motivation strategies: SUCCESS
Equation and coping strategies, strategy action plan to success,
celebrating success; reflective motivation profile; relevant strategies for
the classroom; mind design reflection; complete an assessment that
constructs a learner profile for a struggling student and designs

motivational interventions.
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Section 4.1: The
Motivational
Classroom

Essential question, opening quotes, section objectives and overview, and
research excerpts; inspiration wall of motivational quotes; components
of a motivational classroom; teaching and coaching; teacher message
and tone; responses for classroom scenarios; characteristics of the
various levels of leadership: Compliance, Charisma, Knowledge and
Expertise, and Motivational Leader; motivating and demotivating
classroom environments; connect learning profile to leadership style;

revisit the essential question; reflective motivation profile.

Section 4.2: The
Motivational
Classroom

Design Box 2:
Strategies

Essential question, opening quotes, and section overview; experience a
shared decision making motivational hook; areas of shared decision
making; activities that model shared leadership; complete an assessment
that designs activities with elements of keep, share, and give decision-
making; expand expertise and enhance teacher practice in an exchange
of methods, strategies, and activities; components of a motivational
lesson; analyze a lesson on motivation and pop culture; collaboratively
design a motivational lesson to present to colleagues; relevant strategies
for the classroom; mind design reflection; complete a synthesis

assessment that designs a motivational lesson for the classroom.

Section 5.1:
Student Support
Structures

Essential question, opening quotes, section objectives and overview, and
research excerpts; experience a decision-making motivational hook;
student support triangle: 1) support structures between student and
teacher: assistance guidelines, support statements, praise statements,
empower statements; motivational hook: just and try, feedback
statements; motivational hook: counting squares, feedforward
statements, advice and criticism; assistance statement practice; revisiting
the essential question; complete an assessment that designs support

structures between student and teacher.
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Section 5.2: Essential question, opening quotes, and section overview; compelling

Student Support | 1\ for self-regulated learners; 2) support structures between student
Structures
and self: self-monitoring, self-assessment, and experience strategies:
create a self-monitoring strategies folder, self-assessment forms and
Design Box 2: questions; and 3) support structures between student and student: peer-

Self and Others assessment, feedback protocols; present collaborative motivational
lessons and provide peer-feedback; reflective motivation profile; relevant
strategies for the classroom; mind design reflection; complete an
assessment that designs support structures between student and self
and between student and student; course summary and conclusion

activity.

Course Portfolio Assessments

Correlations to Course Outcomes and Institutional Outcomes

Throughout the course, participants complete a Course Portfolio which includes a
multicomponent Action Research Project comprised of several Action Research Assessments, as
well as multiple Application Assessments aligned to Course Outcomes. The Action Research
Assessments comprise 50% of the final grade and the Application Assessments comprise the
other 50% of the final grade in accordance with the Course Portfolio Assessments table shown

here. Grades are assigned in accordance with the criteria for each corresponding rubric.

Course Portfolio Pts. | Correlations to Course Outcomes
Assessment 1: Resource Reviews 30 Outcome 1
Assessment 2: Expanding Expertise 35 Outcome 2
Assessment 3: Motivation Profile 25 Outcome 3
Assessment 4: Student Mindset Strategies 20 Outcome 4
Assessment 5: Motivating All Learners 25 Outcome 5
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Assessment 6: The Motivational Learner 15 Outcome 6

Assessment 7: Designing a Motivational Lesson 35 Outcome 7
Assessment 8: Student Support Structures 15 Outcome 8
Action Research Assessments Total 100
Application Assessments Total 100
Course Portfolio Total 200

Virtual Classroom and Reflection/Discussion

Forum {REMOTE LEARNING ONLY} TBD | Outcome 3

Supplemental Assessment 1: Motivational Hooks | [20] | Outcome 7

Supplemental Assessment 2: Motivation and Pop

Culture [15] | Outcome 7

Final Course Portfolio Total
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Additional Information

For additional information on PLS Classes including our academic integrity policy and more,

please visit this URL: PLSClasses.com/our-courses/syllabi.
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